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● Welcome and Overview
● Who We Are

Dr. Shelby Cosner, 
Director, UIC Center for 
Urban Education 
Leadership (supports Ed.D. 
program continuous improvement)

Dr. Cynthia Barron, 
Coordinator, UIC EdD
Urban Education 
Leadership Program

@

● About the program

● Inquiry Project:  Making 
Leadership Practice Public, 
Coaching Routines for Leader  
Development

○ Coaching Model Across the 
Phases of the program

○ Where we are now
○ Next steps
○ Discussion
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UIC motivated to initiate partnership due to routine placement of 
“average” principals who did not improve schools in CPS

● From no partnership to MOU to legal contract with role 
specifications and UIC annual ”deliverables”

● Routines of collaboration evolve over 18 years, w/ shared 
problem identification and data sessions

● Explicit commitment to continuous improvement leading to 
Carnegie iLead in year 16 of partnership
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● UIC has a staff of 4.5 full time leadership coaches who are 

individually assigned to participants at the beginning of their 
year-long residency principal experience.

● Coaches are experienced former CPS administrators, each with a 
record of having substantially improved student outcomes in 
high poverty, high minority urban schools.

● Coaches have participated in additional development related to 
leadership coaching. Relationships between participants and 
their coach are a powerful bond in the UIC program, often lasting 
long after participants have earned their Ed.D.
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● The coaching model is focused on cultivating/developing 

leadership competencies. During the first year of coaching, 
this competency development is tightly tethered to CPS principal 
competencies and principal egibility requirements/proess. This 
means that aspirants initially engage in a competency pre-
assessment that informs the competencies that are targeted for 
experiential learning within year-long principal residency. A 
Leadership Development Plan is crafted near the start of the 
experience that specifies competency areas for development 
and this plan drives aspirant development over the course of the 
year.
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● UICs coaching model is considered a "high dose" coaching 

model (particularly during the first year), because coaches tend 
to meet with aspirants on a weekly basis over the course of their 
year-long principal residency. UICs coaches use a variety of 
coaching practices in their interactions with aspirants, and 
many of these practices are documented in Bloom's Blended 
Coaching. UICs coaching privileges the use of "making practice 
public" routines that enable leadership coaches to provide 
advice and feedback and to engage aspirants with 
inquiry. Residency-year coaching practices are also unique in 
that they also involve "brokering practices" that are done to 
help aspirants deepen their relationships with mentor principals 
and gain access to the kinds of clinical experiences that will be 
critical to their competency development. ?
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● Leadership Coaching is developmentally grounded and personalized (builds on 

student needs, interests, experiences and prior knowledge to actively engage 
learners across cognitive and social-emotional realms) 

● Contextualized (embeds personal, cultural, and linguistic knowledge in 
meaningful contexts and applications, facilitated by authentic relationships with 
families and communities) 

● Applied and transferred (connects conceptual knowledge to challenging, 
authentic, real-world problems and settings to promote content mastery and 
critical thinking)

● Occurring in productive communities of practice (uses well-designed social 
interactions to construct collective knowledge within learning communities that 
support social-emotional and academic development) ●

● Equitable and oriented towards social justice (reaches all students through rich, 
supportive, culturally-responsive curriculum experiences that attend to 
systemic inequities and biases and link to social justice values)
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UIC coaches play a critical role in leadership development throughout the student life-cycle from recruitment and pre-admission through capstone 
completion and degree attainment. This chapter will elaborate on the phases of the EdD program and the many and varied ways in which coaches 
support EdD students.
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“Exemplary program” awards: IBHE; UCEA; Council for Great City 
Schools Urban Impact Award; GW Bush Institute AREL; Carnegie 
Spotlight Award BN

207 UIC residency 
completers

90-100% pass rate 
on CPS eligibility 
assessment

Today, 136 UIC 
leaders serving in 
CPS (Princip., APs, 
Central Office)

199 still in 
leadership roles in 
schools, IHEs, or 
NGOs

95% placement as 
principals or APs 
immediately after 
residency

Including CEO, Chief 
of Teaching & 
Learning, &  
Network Chiefs of 
Elementary & HS

170 still in school or 
district leadership 
roles (87%)

147 became 
principals, 119 in 
CPS (and counting)

110 in first 14 
cohorts completed 
Ed.D.



U8"10I$-)02)/7!)D%H$-"I$%")(%)7#(%1(.+:)R$-(,$%1($-

B?

● UIC: 1 in 11 CPS schools now led by UIC Principal; 1 in 7 schools has 
a UIC Principal or Assistant Principal 

● Since 2002, CPS has led all Illinois districts in improvement of 
elementary achievement scores & HS graduation increase.

● Stanford study in 2017 showed CPS in upper 4% of nation in 
achievement gains, grades 3-8 (Reardon & Hinzer-Pifer)
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Impact on CPS & other Districts Impact on students/schools

District leadership impact: 31 of 
39 UIC grads who are current
district-level leaders were 
principals first 

CPS: CEO; Chiefs of Teaching & 
Learning, Language & Culture, 
Early Childhood Ed; BOE member; 
etc.

Other districts: CEO or Chief 
Academic Officer of CPS, 
Indianapolis, Kalamazoo, others 

State: ISBE Chief Academic 
Officer, Head of Principal 
Development, etc.

SQRP 2018: For 3-year span, 
UIC exceeds CPS gains in all five 
quality ratings for all schools

UIC-led High Schools exceed 
district norms in Freshmen-on-
track and high school 
graduation rates

Four UIC-led schools have 
received US Department of 
Education Blue Ribbon Award
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● We are conducting a study on the SEL practices in the school and the leadership 
coach contribution to those practices - see the sample probe

● To what extent, if at all, did your leadership coach contribute to your 
understanding of how to lead [SEL in] this initiative?
[If yes], Let’s use the I-C-I format to frame your answer: [probes]

i. Interpersonal
ii. Cognitive
iii. Intrapersonal

Note: [For those in the SEL group, emphasize the SEL component]

[If negative response]: Although I’m confident that your coach contributed to your 
development in other ways, what do you believe are some of the factors that may 
have impeded your development for this initiative?
b.      To what extent, if at all, did your coursework contribute to your 
understanding of how to lead this [SEL] initiative?
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